more wisdom and authority (but also responsibility) to tell young people right from wrong.
By reproducing (parts of) these repertoires, the properties of these repertoires, such as their status as legitimate or 'true' views of social reality, are reaffirmed and strengthened. However, as these repertoires relate to structure, they relate by definition to structural inequalities and opposite interests, which results in the development of competing repertoires or views about reality. Conflict also harbours the possibility of social change, and hence of changes in key properties of cultural repertoires (for instance, in relationship to how social reality is perceived, the taken for granted nature of such views, etc.). Finally, while the students interviewed seemed to portray themselves as influenced by their social environment in presenting ethnic in-and out-groups in a particular way, they cannot be regarded as 'empty vessels' that are simply filled up with ideas by their external environment, as they too make choices among the variety of cultural and competing repertoires available to them, can challenge particular views about reality that they encounter and can purposefully hide behind the authority of their social environment in order to remove their own responsibility (and potential negative consequences) in making particular claims about reality.
The question then arises as to how structural characteristics of students' social environment stimulate them to make use of particular cultural repertoires in making such presentations. And how do they respond when confronted with representations of social reality that compete with their own? To answer these questions, we explore more inductively which structural features of our students' social environment seem to stimulate students' choice for particular cultural repertoires in presenting specific images of their ethnic in-and out-groups. Although the identification of these structural characteristics of the social context were developed more inductively, through a grounded theory approach of qualitative data-analysis (Glaser and Strauss 1967), we employed Wimmer's (2013) broad distinction between institutional processes and rules, inequalities in resources and characteristics of social networks as a loose set of 'coding families' (Glaser 1992) that inform (but do not determine) the process of interpreting the qualitative data. The interviews with young people suggest the importance of at least two main institutions that stimulate the young people in this
